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ABSTRACT

To date, the leaming process of English speaking skills have benefitted from. the fac%@s information
and computer technology have to offer. The abilities to recordg@dit and preserit ‘{1 rk of the
students have been expedient in regards to capturing, monit@iing, andevaluati ¢ progress of the
students. It is due to the fact that the necessary equipment 1§ accessible in %s(')f price and
availability. Also, it is common to assume that studentsimay haye devel@l adequate skills in utilizing
the equipment to cater for recording and editifig audhio-visual material se s. With the points in mind,
the question of incorporating audio-visualdhatcrials.indo a collabo learning experience at the
tertiary level is no longer a difficult issuf. but fatherdo what cxtéysuch cooperation can be explored
and manipulated to suit the needs of the teaching leaming p @ At Widyatama University, the first
level students had undergone an initial workof collabora n% arning using filmmaking activities for a
final project for the Spoken English courscs: The groy é@r consisted of 3-4 people composing short
films about some themes such asfairy tales, fable st . or even a short drama of real life. Completed
work was then graded based on the items sélatcd o tB¢ syllabus rather than cinematographic elements
to maintain its main objectives. During the pr ‘b@s of making the films, the students were motivated to
ith and consulti lecturer in English, unaware of the secondary
orce their spmﬁlg ability and confidence.

o slalls, collaborative learning, filmmaking



1. INTRODUCTION

Students need a lot of self-exposure in fulfilling the job competition. Leaming using a conventional
method is not popular anymore. The paradigm has changed, namely from the teacher- centered to the
learner-centered approach. Using Technology based equipments as supporting media has become one
of the ways to improve quality of language exposure for the individual learner as well as students’
experience in the classroom. The use of the technology is unavoidable since it can play a very
important role in improving the effectiveness and efficiency of the learning process. As technology
develops and becomes closer to people’s daily life, the challenge to use technology for learning and
teaching purposes becomes stronger. In this paper we share our experience in enhancing English
speaking skills at tertiary level students in Widyatama University and we prop@séthis as an alternative
method to improve student's learning.

2. THEORETICAL REVIEW &
2.1. Paradigm shift
The purpose of language teaching has changed a lot from tinieé {0 time, Lingui

Allwright [1] and Kumaradivellu [2] criticized that the mode! of Teachin
improving learning to improving methods. \

lish has shifted from

This paper proposes an alternative methodto improvethe ability 1§dents’ in enhancing speaking
skillss. Educational conditions and facilitics supported by‘tec v in Indonesia are extremely
heterogeneous, ranging from those institutions that hse'co & fonal methods to very modern ones.
Inevitably, every educational institution must compete tgaq¥prove the methods and educational
facilities to support their studCntsiin pursuing job i ture, especially those candidates who are
willing to work. Educational institutions should;@ re graduates who are ready to compete in the real
world.

Kumaradivelu
are familiar wj og¥: computer games, internet, iPod, video camera, and others. They expect

critical that they can teach in the complex social, plolitical, economic, and
cultural environ miist be able to relate their personal knwledge to the professional
knowledge so thatthey cadl practice and teaching experience become the teacher’s method to improve
learning.

Further, Palmer (1998) [4] pointed out that the whole ness of personal and professional knowledge is
possible if the teacher is aware of her own identity and integrity. Otherwise she could not understand
learners and the subject she teaches. Te achers and learners must have a dialog, not a monolog (teacher
speaks, learners listen). They are in a learning community of truth, where they are critical and dare to
face conflicts to improve knowledge or truth.

Lack of English competence is often still a handicap for our students. Learning English at school since
primary school to university level is not a guarantee for the students to be able to absorb and use
English optimally. Most of the time both learners and teachers as well as the curriculums are not in



their best condition. They are constrained by the many limitations, such as time and opportunity to
expose their speaking ability using technology or equipments as a media for enhancing their English..
The situation is worsened in classes with large numbers of students. Many of the students are lacking
in motivation. How then can we encourage our students to learn and to communicate properly?
Therefore, to encourage them we should be more innovative in supporting and providing conditions for
learning.

2.2. Teaching Models

“Leaming is Fun,” is the spell word of the 21st Century education. To makedhis ffuc, teachers can use
various methods to improve learner’s English. There are some that I've bgei using with my students,
and one of them is by making film as a final project for the first level studentd 61 Spoken English I and
II. Z

Leland and Krathwohl (2002) © #* ! pointed out that there as two models of t gﬁg and learning
namely the industrial model and the inquiry model which describe the teach ?bearmng process
through the characteristics of the participant’s engagement, The 1ndust | suggests that students
are expected to be submissive towards the teachmg @approachessand cher holds a dominant role
in determining the course of process. Thedfiguiry model, however: cts a more active role of the
students in enriching their knowledge _and CXpehichcl: Another t to make about the model is how
IT has an equally strategic position i the proccss.

With the revolution of technology and our inereasing de Nency in IT in almost all aspects of
people’s lives today, Leland andhKrathwohi also er%gd the need to shift from the former to the
latter model to synchronize the appreach todiicatd ith the way we operate in the real world. The
inquiry model has the Ob] ective of gearing the énts to exploit technology in performing their duties
at work. In their jon, the learners as ructors are demanded to engage in social
constructivist ¢ to construct thdw'knowledge and skills and incorporate technology to make
- A curriculum of this method typically accentuates the integration method

their tasks easfe

and the medig rele ¢jeducation and profession.

2.3. Spoken English Iand 11

Spoken English is acompulsory subject in English Department, Language Faculty, Widyatama
University. Spoken English is available for 6 Semesters apllied in the first three levels/years of courses.
The goal of the subject is to reinforce their confindence and speaking ability or communication
properly in English in class under teacher’s guidance and supervision.

Every level of Spoken English subjects has different focus:

Spoken English I, IT and III are aimed at developing students; confidence and vocabulary, training
their ponunciation and grammar so that students can practice in more relaxed and informal way, and
still talking about common topics such as: favorite things, holidays, life story, falling in love, around



town, community services, shopping, learning stiles, on vacation, gender roles taking care yourself,
etc.

As a subject, Spoken English I, I and III is aimed at developing leamers confidence in using
informal and more formal english especially in daily conversation, lecture and discussion. The
assesment is devided into two parts; mid test and final test. It will be supported by student;s
participation in the class activitics and speaking performances (in this case making films as final
project).

In this paper, the writer will discuss about the final project for Spoken English 11
Spoken English IV, V and VI

Spoken english 11 is the initial phase of academic and public speaking . the class activities are those of
introduction to paper presentation, speech delivery, interviewing and@ven about how ?pe with
audience or to be a smart presenter on the stage.

3. RESEARCH METHOD : .8”

In response to the theories above aforementigfied AEWwas decidedhtha ing a film was a suitable
activity for the final project for Spoken Englisll I eouatics. Therwhdig process took one semester for 14
meetings for each course to complete AMPWaSeartied oufin %steps. The first half semester was
dedicated to the introduction speaking skills reintorcomert &%ﬂe last part of the second semester was
allocated for shooting, editing and presenting the filis. (‘o

The first step was the evaluation ofithe student s 1 speaking and writing skills. During the first
half semester, the lecturer let the studénts to eﬂﬁ&ate the topics based on sylabus and used those

ity to practice ther, nciation, grammar, vocabulary and confidence in
mform&@way They wi ncouraged to start choosing the topic or the story which
final project and then measured in the mid test.

activities as an op
more relaxed
would be perf]

making groups an ussie what and why choosing the tittle. Second, script writing phase, they

were given two weckS¥8 finish it.

The last step was the process of film making. During the last five meetings was the discussion of the
methods of the transformation and problems faced during the whole process.

Before the second last meeting, the groups were expected to submit their work and prepare a short
presentation. On the last meeting, the students viewed the films and gave comments on the films.



4. DISCUSSION

The goals of the study are to explore the student’s speaking ability and confidence to be performed in
the final projects and to develop the most suitable procedure in conducting this subject.

The ultimate goal of the study is to develop an alternative way of teaching methods in trying to give a
differenciation of the subject in more real situation.

The whole process of the study was conducted in English Language Department, Faculty of Langnages
Widyatama University, but the location of the film makings were done in some places either in
Bandung and outside Bandung.

In the first semester, Spoken English I, the students had conducted a smula:r p!:ﬁject but it was nota
real film making but more role playing conducted in a big performance.| ‘lffﬁey i ﬁm same stages but
at the end of the semester they performed their projects in one day shaw. 11 theat:ré 100 W1dyatama
University. All the groups showed a great anthusiasm in performmg ﬂ’uﬁr pm;iactﬁ Q e students of
both subjects are from the same classes, so in this case, ﬂleyhad had" qgré— ex ce in doing the
projects. We could see from their preparation like; well- pr,epax;ad gostumé‘s’ ers chosen, props
and stages background etc. As we can see from the plcture HETow: Ak?y
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Figure 1: preparation for big performance

Figure 2: Three pigs

The film making as the final project of Spoken Il is the next stage of the former project. In this course
the students are required to move to higher level, that is making real short film.

In the first semester the students had been informed that they would have to continue the projects in the
second semester so when doing this second project the writer found some improvements and also
produced other achievements:

1. The collaboration established among the students included brainstorming, task distribution, and



presentation. Discussions beyond the classes were also common: students talked about how
they could make improvements even although semester was already over.

2. The students kept active communication with the lecturer to consult about their script and the
filmmaking process.

3. The quality of the films were adequate to be viewed by other than the students, others were
adapted as materials for the Self-Access Center. The films were also suitable to be used as
references for the next class.

4. The students appreciated the opportunity to conduct field research and present their findings in
an entertaining way.

5. Students were able to master (to a certain level) editing skills using various editing software.
Some students have even established small editing business.

On the last meeting, the students filled out questionnaires regarding the gmsject. Most of the

students {72%) were happy with their work. The same can also be said ahdit th&if bverall views on
film-making as an activity for their course and portfolio building: 78% of the students stated that they
were highly motivated to complete the final project for the afore merltioned purpo“e waéga rds to
the technical details of the film, a few points were agreed upon: | y é
1. The final product is presented in DVD quality.
2. The genre of the film is short story.
3. The duration of the film is between 10-15 mlnutes, mcludln,g ope
4. The accepted filming equipment is elther a mdm camem (dlSI‘
a hand phone camera. y
5. Special effects and background sdmld are. th: mandﬂm .
Editing is done by the studem;s ﬁy uﬂﬁlg basic pmgra% e Windows® Film Maker, or corel
video studio, adobe premier, pitiaele or Ulead wvide
The content was restricted to the fo]lowmg Abreetnents:
1. The topic does not califain any derggatory | ’
issues around the vicinity of the students {in

2. The topic relates to sceiah or en\umh

Bandung or outside Bandung] ;
3. The topics giglaratedin the film d from the essays chosen by the lecturer.

s nob-spoken io of the materials is 60:40, which entails 60 percent
dtion and interviews and 40 percent comprised of visual materials.

d closing credits.
ing its recording quality) or

Figure 3 Figure 4




5. CONCLUSION
1. User-friendly IT played an important role in facilitating the technical needs and the students can

concentrate more on the content of the work.

2. The project had given more fun activities in some conditions, They could explore their
environments (campus area, neighbourhood or even out of Bandung city) .

3. The students had more confidence when they talked with their friends in English.

4. Other factors such as clear objectives and commitment of the parties involved tend to lessen the
workload because each student comprehends their particularized role.

5. The projects had shown that teaching and learning could be delivered in more fun activities and
could be an alternative methods for teaching.

6. Another point worth considering is giving further training on writing filin seripis.
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